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Preface

Since 2005 a 4-volume Service-Learning (S-L) Study Series has been published by the ICU
Service Learning Center. Volumes 1 to 3 are the introduction to S-L and are widely read among
students who wish to engage in services and those who are interested in S-L at the university.
Volume 4 shows S-L research outcomes from the SLAN Network, which is a collaborative network
of academic service-learning programs at Asian Universities.

The theme of volume 5, here, is S-L and its long term implications, which comes from 2
symposiums conducted in 2008 and 2010 at ICU. S-L faculty members and S-L alumni contributed
articles from their experiences and profession.

We hope this volume will help nurture among students a deeper understanding that S-L

experience is not a short-lived fad but something that has a life-long impact.

March 2011

Yoshikazu Hongo
Director of ICU Service Learning Center



Florence E. McCarthy
ICU
University of California, Berkeley (B.A.), Michigan State University (Ph.D.)

(YAMAMOTO, Kano)

ICU
ICU Columbia University (M.A. in Economics)
(MURAKAMI, Mutsuko)
ICU
Columbia University Graduate School of Journalism (MSJ)
(KURONUMA, Atsuko)
ICU
ICU
(AlZU, Naho)
2003 3 IcuU



Service-Learning and Its Long Term Implications



1 . The Power of Reflection in Service-Learning Encounters

Florence E. McCarthy

Service-learning has become widely accepted among educational institutions
in Asia (McCarthy, 2004) and particularly in the United States. Currently in the US,
approximately 1100 College and University Presidents belong to Campus Compact
signifying their commitment to linking tertiary institutions to service and to
community action (Compact, 2010). Moreover, over 1 million tertiary students engage
in some kind of service-learning or community service each year (Butin, 2005). The
numbers are not as well documented in Asia, but the growth in service-learning as an
educational innovation was exemplified by the 6th Annual Service-learning
conference in Asia, held in Lingnan University in Hong Kong in 2009. Commensurate
with the growth of service-learning, an extensive literature has developed that both
extols and warns of its strengths and weaknesses (see for example, SLC, 2009; Xing
and Ma, 2010; Butin, 2006). The purpose of this article is to focus on a critical aspect
of service-learning: i.e. reflection, and briefly explore its importance as a
philosophical and pedagogical tool in the learning outcomes of service-learning. An
illustration of the relevance of reflective practice in shaping life-long principals of
engagement is provided from the author’s own experience.

It is important not to exaggerate the outcomes of service-learning for those
who participate in it. However, one of the aims of service-learning is to
systematically link experience, knowledge and reflection in reciprocal and dynamic
forms of exchange among students, faculty, local agency staff and members of the
community (McCarthy, et al, 2005). Particularly for students, service learning has the
potential to alter the perspectives and awareness of students who participate in it
(King, 2004). While this is not a guaranteed outcome (Boise-Base and Sleeter, 2000;
Keith, 2005), the transformative possibilities of service-learning is a powerful
possibility in destabilizing the often unexamined beliefs and assumptions of students
(Butin, 2007; King 2004; Gallego, 2004; O’Hara, 2001). Within this transformative
process, the ongoing pursuit of reflective practice plays a critical role.

Reflective practices include modes of expression whether written, verbal, or
media-based. The intent of reflective practice is to encourage students to critically
examine and draw insights from their engagement with others in the service they have
done. The others in service include fellow students, agency staff, local service
beneficiaries, and people in the local communities. For many students participating in



service involves processes of defamiliarization where the expected established order of
their beliefs and practices are destabilized (King, 2004). Placing students in situations
where their expectations about everyday life are challenged contains the possibilities
of students realizing that the world may be more complex than the assumptions they
have about it. Reflective practice guided by teachers and advisers is essential in
students coming to accept that, in essence, how we originally viewed the world and
ourselves may be too simplistic and stereotypical (Butin, 2007). As Butin writes, “By
bringing thought to experience it is hoped that knowledge, understanding and
awareness are created, as well as insight into further action (2007).

Reflective practice is centered not only on the immediate present, but
incorporates the past experiences students have. These shape who the person is and the
values and beliefs they embody. Additionally, reflection can act as an imaginary
practice by which individuals may think and dream of the future, and with these
dreams guide present action (Sheffield, 2005). Reflection also operates as a means of
making meaning out of experience, and using that knowledge in understanding the past
and as a foundation for the future.

In my own case, upon graduating from the University, | joined the Peace Corps,
and became part of the first group to go to South Asia in 1961; to East Pakistan. My
assignment was to assist in the creation of the first non-formal, multi-purpose
education program for rural village women. Those experiences of working with
village women shaped how | subsequently came to think about everyday people, and
what | think is important to hold as principals of engagement in working with others.
These connections are not direct, nor immediate, as what | actually did in East
Pakistan and what I learned from it, took many years to solidify. This is an important
aspect of reflective practice; it may be a continuing and accumulative process, and the
lessons learned may not be immediate or readily apparent.

What did | learn? First is the general importance of people as a great resource.
| came to believe in everyday people, and their abilities to live harmoniously, to make
good decisions, and to do the right thing, if circumstances allow this to happen. In the
villages of Comilla where | worked, village men didn’t believe women could
learn—their own circumstances had reconfirmed this insight as there were few
schools, and little opportunity for even most men to gain much formal education.
Women were even more ignorant and illiterate, as their lives were bounded by rigid
constraints on their social mobility and civic participation. The source of women’s
knowledge came from traditional sources passed down among female family members
and centered on caring for their families and homes. However, the rural economic
situation in the Sixties was steadily worsening and villagers faced losing their land



and being forced to migrate elsewhere. So when the option of have an education
program for women was presented to the men, a few of the cooperative leaders
decided to give it a chance, there was little else to lose. | was warned, however, not to
expect very much, and the men made it abundantly clear that they didn’t want to be
blamed if the women truly couldn’t learn.

Conditions of village life at the time meant that men controlled all the
activities of women. This was encapsulated in what was known as purdah: which
literally means “curtain” but signified the seclusion of women from participation in
social activities outside their homes. This meant men decided when and if women
could leave their household compounds; who they could talk to; where they could go
in the village, and when female family members could visit their father’s home. Most
women’s lives were circumscribed by the compounds of their husband’s family; they
were not allowed to go around in the village; they could not visit other families at
will; they had to avoid all men who were not directly related to them, and their work
was rigorously dictated by the eldest woman in a man’s family. So there were reasons
why most women were thought to be unable to learn. They were given very little
opportunity to do so.

The point here is that circumstances can force people to act in uncharacteristic
ways: both good and bad. In our current lives, we often see people acting more
uncharacteristically bad than good. However, the important point is to always be
willing to give people a chance; to expect people to be good until they prove to be
otherwise.

This leads to the second point: that people can and will learn anything if given
the opportunity and if what they are asked to learn is relevant and useful to them. In
the case of the village women, once we had permission from the men to teach them,
we had to figure out what the content should be. Luckily we just asked the women
what they thought would be useful; what they wanted to learn. They were very clear:
“I am sick, my husband is sick and my children are ill. Teach us something to make us
well.” So that’s what we did. We organized mother and child health classes; home
sanitation; and nutrition and health classes. We brought in a local civil surgeon to
discuss pregnancy, maternal health and women’s illness. We organized the women’s
classes to be held at the central Rural Academy. This required village women to leave
their homes on a regular weekly basis to attend classes. Village women receiving
training were expected to share what they had learned with other women in their
villages. Academy’s women staff regularly attended the classes village women held.



This was the beginning. From these classes, the women observed other
facilities at the Academy, and they wanted to learn more: gardening, poultry rearing,
rice cultivation and rice processing; animal care and quite soon: literacy. We
encouraged all these interests by organizing classes for women at the Academy.
Especially encouraged was this interest in literacy and we made it a rule that in order
to get their weekly travel allowance, the women would have to be able to write their
names. This was a tremendous accomplishment for them. The fact that they no
longer had to make a thumbprint to signify who they were, but could write a name,
moved them from being totally illiterate. Being able to write one’s name solidified
one’s identity as well: with a signature a village woman became a real person.

Third, from my experience | learned that change can happen, and that we
outsiders are catalysts at best. For example, while | helped organize the program for
village women, | didn’t dictate or direct what they learned. They used what they were
taught in many different ways. | had no control over what the women did with their
learning. They were immensely creative and skilful: they bargained for baby chicks,
collectively reared calves, traded fruits and vegetables, sent children to school,
cleaned up their houses, made money on the side, quarrelled with their families, and
defied their village leaders in order to defend their right to attend the Academy’s
classes and to learn.

Village religious leaders and elders tried to ban the women from leaving their
villages to attend the Academy. It was said to be “evil”, not done; if women continued
this behaviour, the Imams would not give them a proper burial when they died. The
women came anyway. Learning for them was a transforming experience: for the first
time they knew something; they developed expertise; they could earn money, take
better care of their families, and even buy presents for their husbands. For the first
time they had friends who were not relatives. Why stay home?

What people can do usually far surpasses what is planned for them. As
teachers, we know this to be true. Students can learn infinitely more than expected
when they decide they want to; the crux of teaching is stimulating student’s interest in
learning.

The point here is that people make their own history; not necessarily as they
chose as they are circumscribed by conditions and opportunity. However, it is through
their own actions that change happens. Our role as participants in this process is often
to provide what is missing to them; or to create opportunities; or to be catalysts. What
I came to learn is what the Reverend Martin Luther King said, “Our role is to bend
history towards justice.” Justice in this sense means encouraging processes so that
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life is better for everyone; so that the institutions of our societies offer equal access,
redress and opportunity to all people; not to just the wealthy, the elite or the
advantaged. Justice means paying attention to the dispossessed of our societies and
voting or working so that they get better benefits such as housing, health care, social
security and so on. Moving history towards justice means being as progressive as
possible in the situations we are in, whether in the office, the factory, the school or
the university. This becomes for me a principle of engagement; how | try to move in
the world and shape the causes | support.

The purpose of this analysis is to illustrate how reflective practice brings the
events in our histories to shape the purposes and actions in our present and influence
our futures as well. What | learned from East Pakistan | have found operative in the
jobs I’ve had since. Whether as Head of the Women’s Section in the Bangladesh
Ministry of Agriculture, or as a faculty member at Cornell University, or at Columbia
University or at ICU, or as a Vice President in a service-learning NGO, the principal
of engagement remains the same. How to be as progressive as possible in the
situations in which I find myself? How to bring the most good to the most people?

In doing this assessment, reflection remains a critical piece, because at any age
we can ignore what happens to us and go through long periods of non-reflective
activity. We just get along. Eventually when there is a sense of needing to sum up
what we have done, we then reflect back on our activities, where we’ve been and what
it means. Reflection remains part of our repertoire of skills for a life time. We may
not use it very often, but is becomes essential when we attempt to assess our
accomplishments, and decide further direction.

Service-learning at ICU has been for many students what the Peace Corps was
for me. It has offered opportunities for students to apply their academic learning to
real world situations; it has encouraged a wider view among them of different forms
of knowledge and the value of what everyday people know. And for many students,
service-learning has given them a broader view of the world and the possibilities that
exist for making a difference. Service-learning has been a source of important and
in some cases, transformative learning for students. We know, for example, that some
ICU students have developed a new appreciation for and interest in the Asian region
because of their activities in Hong Kong and China (Sato, McCarthy, Murakami &
Yamamoto, 2009). Other students are aware of different ways of being and appreciate
the warmth and friendliness of Indian villagers who invited them into their homes yet
didn’t speak Japanese. Still other ICU students have become aware of new options for
careers, or of new kinds of employment they would like to undertake. In these
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examples we are aware of the effects of experience in shaping outcomes for ICU
students.

This is what the faculty and administrators involved in service-learning at ICU
hoped would happen. That with new opportunities to explore and experience the
relationship of a liberal arts education to real life, the effects would contribute to
developing truly educated people. People who would favour justice and fairness,
support democracy, and act in the interests of others. Education basically is about
providing options for students to be the best they can be by bringing together the best
knowledge possible with opportunities to absorb, use and extend this knowledge in
making the world a better place.
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1 Service-Learning Student Exchange Network ICU and Partner Institutions: 2003-2010
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2 Factors of Program Quality in International Service-Learning

—

Willingness and preparation

2 Understanding of mission and
purpose of service

3 Participation & reflection joined
by local students, faculty and
NPOs

4 Opportunity to make a group
presentation at program location

5 Written report shared by all
participants

6 Ensuring security
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public goods

3 Why International Service-Learning is effective in building peace and security?
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4 Concept of Globalization
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iv Back to Basics

Basics

i United Board for Christian Higher Education in Asia
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"Service Learning in Asia: Creating Networks and
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What Service-Learning Means to Me

(Summary)

Kano Yamamoto

Today, in order to foster credibility and leadership through the educational system,
service-learning should play a major role in higher education. Service-learning is a form of
experiential learning based on students’ genuine interests and initiative but includes appropriate
academic preparation and a formulation of general knowledge. Service-learning allows students
to learn about the real world and acquire real-life knowledge through a reflective learning
process.

Through service-learning, students develop a better understanding of the reality of the
world, are motivated to solve problems, understand and consider what they can do for the
community, learn how they can serve others, consider the purpose of their lives, strengthen their
sense of responsibility, become more self-confident, become more trusted and credible, and
combine leadership potential with compassion. Service-learning can be applied to any discipline
or area of work; however, it is particularly effective when combined with a liberal arts
education, which aims to educate the whole person with an interdisciplinary and human
emphasis.

Globalization does have many positive aspects, but at the same time, it brings various
risks and problems. Given the fact that globalization is a historical trend, which cannot be
reversed, establishing credibility and trust in a globalized world is a prominent issue. A return to
basic values common to all human societies is a key factor in establishing credibility.
Respecting other people’s identity and dignity is an important part of human security, but this
respect is often disturbed by the fundamentalism that has accelerated under globalization. Under
such circumstances, mutual appreciation of differences will form the basis for restoring
credibility and trust and bridging diverse cultures and religions.

This is what | have learned through experiences in my life starting from my student
days and also from encountering students’ experiences of service-learning in the past 10 years

or so at ICU.
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Why Does Service-Learning Continue to Resonate
With Students Long After the Experience?

(Summary)

Mutsuko Murakami

An ICU student made an interesting remark on the day of his commencement
ceremony a few years ago: "I will start my service-learning (S-L) from this point."
After graduation he would soon start working for a corporation, and this was two
years after he participated in service-learning in Malawi, Africa. What did he mean by
his remark? Many S-L students have remarked long after their S-L experience that it
had a great impact on them. ICU conducted a survey among graduates who are former
S-L students and reported the results in a monograph in 2009. It is difficult to answer
such questions as what kind of influence the S-L pedagogy has on students and how
long after they complete their S-L program does it continue to influence them.
However, the author of this essay seeks to examine how the pedagogy’s impact may
possibly resonate with students long after they complete their programs. The author
does this through an analysis of four factors that lie at the core of service-learning:
experiential learning, service activity, non-profit organizations as service activity
venues, and reflection outcome.

It is widely recognized that experience could be the best teacher. Particularly
in times of great change the value of experiential learning is rediscovered and such
learning is put into active practice. This can be seen in the United States at the time of
John Dewey as well as in the 1980s, when S-L spread vigorously through American
higher education. In Japan, over the past 20 years new educational policies have been
widely debated. It happened when the country was going through drastic changes
caused by globalization, a revolution in the IT sector and a relative decline of the
country's economic power. Japan then came to promote hands-on, experiential
learning in formal education, including S-L in higher education. When S-L and other
experiential learning programs are appropriately designed for higher education, the
students' experiences bring about meaningful outcomes in dramatic ways.

"Volunteer Learning” programs are Japan's answer to community service
learning. They are increasingly popular in primary and secondary education in Japan,
while volunteerism is on the rise among average citizens as well. Although S-L in
higher education is a more sophisticated pedagogy, it has characteristics in common
with volunteer learning. For example, both approaches are expected to promote
"citizenship education™ as well as "lifelong learning” initiatives. These two agendas
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are considered more important in today’s "knowledge-based society” than ever
before.

When S-L students work at non-profit organizations, it introduces them into
new social landscapes. After such experiences, they are better attuned to
understanding their own civil society and their own roles to play in democratic
society. NPOs often run educational programs for citizens and make an educational
impact on their own staff, supporters, interns and volunteers. Japan's 43,000 NPOs are
offering a new place for active citizens to play active roles, while more Japanese are
interested lately in civil society, social entrepreneurship and civic engagement. S-L
experiences can open new doors for students and lead them to examine their values
and think about their careers in a new light. Altogether, it may equip them to continue
subsequently transforming themselves into agents for change in their society.

Reflection is an indispensable process in S-L, as other authors of this journal
also emphasize its importance in their writing. It should be noted meanwhile that
appropriate reflection can foster S-L students' meta-cognitive capability, which can
help them develop into independent learners throughout their lives. By developing
meta-cognitive capability, as Italian education specialist Alberto Oliverio points out,
people are able to "learn to learn" and become life-time learners. Such a theory has
been shared by many experts in psychology and education. Now, even corporate
training program designers in Japan focus on producing "reflective managers™. The
reflection process in S-L promotes meta-cognition in learners; and their greater
meta-cognitive capability makes S-L an even more effective pedagogy in higher
education.

Experiential learning, service activity, non-profit organizations as service
activity venues, and reflection outcomes appear to indicate a subtle and deeply felt
impact of S-L that would stretch well into students’ futures. These factors, either
separately or synergistically, can lead learners to a long-lasting path of the joy of
learning.
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How Does Service Experience Impact on Students’ Careers?
- Reports from Discussion at SL. Symposiums-

(Summary)

Atsuko Kuronuma

The Service-Learning (S-L) symposiums were organized by the Service Learning
Center in 2008 and 2010. These focused on S-L and its long-term impact. In 2010, a group
discussion among S-L alumni, S-L participants and non-participants at ICU was conducted at
the symposium under the theme of S-L and careers. The content of the discussion is reported in
this article based on the figures, which the participants created during the sessions.

The question of “What abilities does the S-L program foster?” was discussed during
the first session. Some groups mentioned the importance of interaction between “reality” and
“knowledge”, interpersonal skills such as communication skills, teamwork, tolerance, and
ability to adapt to “different cultures.” A proactive attitude and awareness of their own role in
society are also regarded as factors crucial for engaging in service activities. Abilities in six
main areas are considered as being cultivated through service-learning: 1) adaptability,
communication skills, teamwork; 2) awareness of others, consideration for others/different
cultures, empathy; 3) being proactive, taking initiative; 4) self-awareness, self-discovery,
finding one’s own role in society, helplessness vs. potentiality; 5) academics and “the real
world”, importance of learning; and 6) mindset, attitude.

In the second session, participants talked about “How does service experience impact
their own careers?” Many of the same interpersonal skills regarded as important in the first
session were again seen as important in this case. Group 2 summed up the following three
categories as the important abilities gained from S-L: catalyst (career options), skills
(communication, adaption, decision, leadership), and mind (flexibility, courage). Meanwhile,
group 4 divided their opinions into two main categories: “principles” (about career), and
“practice” (regarding skills). Five main areas are considered to be the keywords for the second
session: 1) adaptability, communication, teamwork; 2) multiculturalism, diversity, flexibility
towards different cultures; 3) initiative, effectiveness, problem solving; 4) attitude towards
learning, continued learning; and 5) back to basics, positive direction in life, find out what one
can and cannot do.

The term “career education” is commonly used in Japanese higher education. Service-
learning is not characterized as an educational program for career development, however, S-L
participants thought they acquired abilities which impact their own careers as a side effect of
service itself and the subsequent reflection process.
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