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Preface

The course of “Introduction to Service Learning” was established in 1999, but there was no
appropriate textbook until the spring of 2005, when we published Introduction to Service-Learning
as the first volume of the Service-Learning Studies Series. It went out of print in a couple of years,
however, so we have edited this new volume as the second S-L textbook. The title word
“Invitation” implies that while we respect students’ voluntary, spontaneous will, we strongly
encourage them to jump into the world of experiential learning.

As in the S-L Studies Series, volume 2, Why Do People Engage in Service?, this volume
includes three S-L case studies for case-based discussion.

We hope this volume will help the students to go out to the field smoothly and to have a deeper
understanding of the meaning of their service activities.

April, 2007

Takashi Nishio
Former Director of ICU Service Learning Center
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Invitation to Service-Learning



The Theory and Practice of Service-Learning

Florence E. McCarthy

Introduction

In this brief paper, | would like to discuss the fundamentals of service-learning, show
how it compares with traditional forms of education, and give you some idea of the
pedagogical and academic theories that are the foundations of service-learning. While there is
a tendency to think of service-learning as only an applied activity, it is important to realize that
it embodies the significant thinking of many accomplished scholars and is an established
pedagogy in its own right.

Basically, academic service-learning is about creating partnerships and generating
reciprocal forms of learning. That is, service-learning involves an approach to learning that
positions all participants in new ways in relation to each other and to learning in general. So
while service learning is most often focused on students, to really be successful, it needs to
create new partnerships among teaching staff, community agencies (including agency or office
staff and community people), and students. Being partners means working together in a united
effort to get something done. While it doesn’t mean everyone is equal, it means each partner
brings certain skills and benefits to a situation; and different forms of relationships can be
forged in the process of working together.

In addition, service-learning puts the responsibility for demonstrating what students
learn on the students themselves. There are no “right answers” in service learning, and what a
student learns depends on you being able to create a thoughtful synthesis or interpretation of 1)
the experience you will have in the community, office, school, or non-governmental agency, 2)
the application of knowledge you have made and 3) the creation of new knowledge and
insights generated through your experiences. The only way this happens is through reflection,
the thoughtful consideration of experience and knowledge, in relation to oneself and to and
about others. Reflection involves asking questions of oneself and encourages you to question
your own beliefs, subjectivities, and images of others through your participation in service-
learning.

The basic definition of service-learning is found in the first of your readings featuring
the service-learning triangles. That should provide you with a working notion about service
learning. This basic definition of service-learning is “the linking of academic content with
community service guided by reflection.” However, a more extended definition of service-
learning than that found in your initial reading is this:



Service-learning strives to creates multiple and continuous forms of interaction
guided by the reflective engagement of teachers, students and community
agencies and community members attempting to achieve a reciprocal,
two-way linkage of classroom learning and community service.

Service-learning is not just something done to and for students. Rather it is a form of
critical engagement and exchange that invites students to be present in their own education,
and play a major role in its creation and meaning. But it is more than this, as it is a way of
bringing education back to the community, and creating the conditions where it becomes
evident to all participants that what is learned in a classroom can be applied in real life, and
that the community and its people are sources of learning as well.

Background to Service-Learning

How and what students learn, and under what conditions, is a familiar theme in
education. The foundation of academic service learning as a pedagogy and a philosophy
requires more than superficial experiences in local agencies promoting a “feel good’ response
in students. The work of educators, philosophers, and scholars such as John Dewey, C. Wright
Mills, Jean Lave and Etienne Wenger, Paolo Freire and bell hooks provides the theorising
behind the creation of service learning. For example, the seminal ideas of John Dewey contain
the critique of either-or-thinking as well as an emphasis on experience, as composed of
continuity and interaction, as being essential to quality education (Simpson & Jackson, 1997).
Continuity suggests that the experience of any student is composed of both subjective and
objective experiences; those past happenings that shape the subjectivities students bring to
current experiences, and those experiences happening within the learning experience itself.
Dewey’s point is that these various forms of experience are interactive and influence the
quality of current learning and future action (Simpson & Jackson, 1997). In regard to service
learning, the question for Dewey would likely be: How can academically rigorous curricula be
developed that provide high-quality experience for students in non-classroom settings?

An additional insight into the interactive nature of experience comes from C. Wright
Mills who wrote of the “personal face of public problems’ (Mills, 1959, p. 8-9). Mills suggests
that social issues penetrate and influence the lives and actions of people, often without their
awareness of the connections. A critical element of service learning is the analysis of the social
contexts as well as the situations of people involved in social agencies where students are
doing their placements. To provide service without interrogating both the personal
circumstances of service-users and the social realities that create the need for such agencies,
avoids important dimensions of learning and social understanding.

The learning possibilities of service-learning also offer students the opportunity to
explore the personal, often unarticulated, assumptions they have about others unlike



themselves, assumptions which often guide their approach to acting in community settings. It
is important to keep in mind that conditions of personal privilege, for example, often create
student assumptions about those ‘requiring help’ as being ‘deficient” people. bell hooks, in
particular, writes of the need to create forms of ‘authentic help’ as a condition of real
community engagement. Authentic help occurs in situations where partners to an activity:

help each other mutually, growing together in the common effort to
understand the reality which they seek to transform. Only through such
praxis can the act of helping become free from the distortion in which
the helper dominates the helped. (hooks, 1994, p. 54)

This aspect of authentic help is one of the least examined and most difficult challenges
facing the successful development of service learning. All too often students and teachers
operate within an unexamined expectation that ‘service’ means setting others right, imparting
knowledge and ‘giving’—often in the best sense—to others. Rarely is it assumed that students
or teachers have anything to learn from the service agencies or their inhabitants, whether
service providers or service-users.

Lave and Wegner offer valuable insights into the social context of learning by
contesting the idea of non-reciprocal learning. Their work on “situated learning’ and the related
concept of ‘legitimate peripheral participation’ has at its focus the relationship between
learning and the social contexts in which it occurs (Lave &Wegner, 1995, p. 14). For these
scholars, learning requires the co-participation of all those involved whether teacher, student,
master or apprentice. The unifying premise is that ‘meaning, understanding, and learning are
all defined relative to action contexts, not to self-contained structures’ (Lave & Wegner, 1995,
p. 15). This means that learning is not just one-way from those who know to those who don’t
know. Because learning is participatory, you learn through the processes of interacting with
others. Basically, ‘learning is a process that takes place in a participation framework, mediated
by the differences among co-participants. Learning occurs among all those participating in
such contexts, but is not the same for everyone. It is not a one-person act’ (Lave & Wegner,
1995, p. 15). For service learning, this suggests that reciprocal learning should be anticipated
as an outcome, and used in the formulation of service-learning curricula. (This will be further
discussed below).

Crucial to service learning is the element of reflection. Here the work of Brazilian
educator Paolo Freire is useful. In analysing the processes by which oppressed people struggle
for their own liberation, Freire noted the importance of creating awareness and understanding
among people, in other words, a consciousness of their own conditions. Creating such
consciousness depends on a humanising pedagogy based on dialogue expressing the ideas and
thinking of the oppressed. Bringing people’s consciousness forward means giving it meaning
and making it known. Consciousness arises from processes of critical reflection that leads



people to action, to seeing they are part of the world and creators of culture (P. Freire 1981;
A.M.A Freire & Macedo, 1998).

Reflection is critically important to service-learning as it is a means of linking thought
with action. Without self-reflection, or the development of reflective skills, students’ service
placements are likely to have minimal effect on their own thinking and understanding of who
they are, on their feeling part of the agency and its work, or their awareness about the social
contexts in which such agencies operate. Moreover, if participating teachers and agency
personnel, in addition to students, are not encouraged in these reflective practices, then
reciprocal learning is unlikely to occur. To make this clear, it may be useful to compare this
with formal education.

Formal Traditional Education

The formal educational setting incorporates varieties of meaning in the geographies and
relationships composing it. Geographies of schooling include the setting of schools as separate
from the community in self-contained buildings, with playing fields surrounding them. It
includes the separate, isolated classroom dominated by a teacher in whom power and authority
resides, and numerous students who are generally passive and powerless in guiding their own
learning. The format of the classrooms signifies the teacher as expert and students as learners;
the former has knowledge and passes it on. It is assumed that neither teacher nor students have
lives outside the classroom; they bring no personal experience or interests to the learning
environment.

In this setting, knowledge itself is considered an abstraction; it rarely attached or
connected to real life, and in this form can simply be imparted from one person who knows to
others who do not. For students, the purpose of being in school is to acquire the knowledge
being passed along, remember it long enough to pass a test and/or exam and then forget it. The
overall objective is like making a deposit on a certificate or degree. Each subject a student
successfully finishes counts toward that certificate or degree, and each subject counts toward
completion. This approach has been called “banking” education by Paolo Freire and other
critics of traditional education.

The belief that education is really about getting the qualification or certificate necessary
for a job is central to how education is perceived by many people, including parents, students,
policy makers, and politicians. This instrumental approach to education increasingly
emphasizes teachers teaching to tests, students learning for tests, and quality education being
defined by successful attainment of expected “outcomes.” One result of this instrumental
approach is a vast disconnect between students and what schools have to offer. Teachers also
find the pressure to meet externally mandated outcomes a disincentive to be innovative and
leads to disenchantment in believing that teaching makes a difference in the lives of students.



In many ways, schools are unhappy places that hold great promise but few options for its
realization.

Even universities are increasingly under pressure to adopt a “factory” approach to
higher education. In the factory model, teaching staff spend many hours teaching, often
teaching large numbers of students. They also carry heavy advising, administrative and
committee responsibilities that leave little time for research, and often endure a hostile
administrative staff that attempts to make their life as uncomfortable as possible. For students,
they face large classes, demanding schedules, many assignments, increased tuition fees, and
difficult bureaucratic rules and procedures. Increasing numbers of students engage in part-time
work that requires much of their time and energy.

To say that both teaching staff and students would like something other than this factory
model or “banking” education, is not surprising. Service-learning offers one kind of alternative,
but will not solve all the problems of higher education.

Service-learning as Creating Partnerships and Reciprocal Learning

If we refer back to the triangles shown in the first reading there are important points to
make that illustrate the nature of reciprocal learning and the partnerships that service-learning
creates. First, it is important to realize that the connections between the concepts (experience,
knowledge and reflection) and the partners (agency staff, faculty or teaching staff and students)
are dynamic and interactive. For example, there are many kinds of knowledge, so it would be a
mistake to think that only “faculty” have knowledge. Among other kinds of knowledge there
are

1. different forms of knowledge existing in communities among members about how to
make a life, how to manage, find services, have friends, maintain connections and so
on,

2. different kinds of knowledge existing in community agencies (used in an inclusive way
as defined above) among staff in terms of how to get work done, how the organization
works, how to raise money, and how to work with local people, government officials,
donors, sponsors and other community organizations,

3. there is also academic knowledge existing in books, on the internet, in professor’s
lectures,

4. there is the various forms of knowledge students have, based on their own
backgrounds and subjectivities, that influence how they think about the world, how it
works, what they want from it, and what a good life would be.

There are other forms of knowledge as well. The point is we are encouraged to ignore
and undervalue most forms of knowledge and only think some knowledge is important. In this



sense, knowledges are treated in a hierarchical fashion, and often academic knowledge is
considered most important, and other knowledge is downplayed.

This is one reason many teaching staff/academics are suspicious of any attempt to move
education out of the classroom. In their minds, real learning only occurs within schools or
classrooms directed by teachers and dutifully noted by students. This is not the case with the
teachers who are engaged in service-learning. They believe real life provides a powerful
teaching arena where classroom subject matter can be amplified and tested.

Service-learning as an approach to learning and education recognizes the knowledge
that students have and that exist in the communities and community agencies, and it attempts
to bring these forms of knowledge back into the classroom; to interrogate classroom content
with real life situations and experiences.

Reciprocal learning

In service-learning there is a break in traditional forms of connection between faculty as
teachers and students as learners. Reciprocal learning means everyone learns and from each
other. The contributions students make in classrooms, in informal discussions, or in written
work provide faculty with new insights into community life and agency work they are unlikely
to have otherwise.

Students can learn things from community service-users or local people that perhaps
staff wouldn’t be told because they are too busy to chat with local people. Students also often
have ideas and suggestions about how to do things that comes from seeing the organization or
office with new eyes. Their enthusiasm and willingness to work provides a lift to office staff,
service-users, and local people and their service is both productive and appreciated.

Students also learn from the younger students they mentor, community people they
serve, and community staff with whom they work. This becomes a way of students learning
about themselves as well—the unexplored assumptions they may have about who is important,
what knowledge is valuable; and about biases or prejudice they may carry about others who are
unlike themselves.

The faculty learn from agency staff as well, as it is the willingness of agency staff to
help out that enables connections to be made between teaching staff and community partners.
Without the guidance and insight of agency staff into the activities and performance of students
serving in their schools, offices, and agencies, teaching faculty would find it difficult to know
how students actually did in their placements. Agency people see their role as not only
supervising students, they see their role as mentoring and teaching them as well. In order for
service-learning to work, these connections between teaching staff and agency staff and
between teachers, agency staff and students are vitally important as sources of knowledge and
learning.



Agency workers work with teaching staff in creating learning situations and productive
work for students that is meaningful to agency agendas. Agency staff have to consider how to
use students; how to supervise and guide them—and all this involves learning. Because agency
staff have to experiment with what students can do, they have to gauge what is reasonable to
expect from students, and they have to blend routine work with interesting and challenging
tasks. Much of this can’t be done before the students arrive, but must be done on a one-to-one
basis.

So in being successful, service-learning creates new experiences for all of us that
provide the basis for new knowledge and with reflection, hopefully new appreciation for others
and ourselves.

Reflection is required of everyone engaged in service-learning. For teaching staff it is
required in designing new subjects or service-learning projects that moves out of traditional
modes of chalk and talk. How to link subject matter content to school, agency, office,
university settings? How to use the internet or chat rooms to foster effective teaching/learning
exchanges? How to be effective in guiding discussions, in providing theory and concepts to
help explain what students are experiencing, and how to nurture the connections with schools,
agencies, offices or programs that are partners in the project?

For students, reflection is required in how to pull together the readings, service
experiences, discussions, and journal writings into a major reflective report required for the
service-learning course. There is no single right answer, and neither the library nor the internet
will provide much help. Students will have to pull bits and pieces together, make connections,
guestion assumptions and carefully held beliefs in the process of doing the work that is
required. Fundamentally, service-learning is an academic subject—it earns academic credit for
students, but is premised on a different concept of learning.

Agency staff will have to reflect upon how to use students wisely; how to give them
tasks that are challenging but in keeping with agency, office, or school agendas. How to put
students with others to do useful tasks; and how to balance agency needs with student’s
capabilities? These are reflective exercises for all concerned. They are part of the processes of
reciprocal learning.

Partnerships

It is not usually the case in traditional education that students and teachers are seen as
partners with agency staff in creating new forms of learning for all concerned. Such an attempt
moves everyone out of their familiar comfort zones and poses new challenges, but also new
successes for them.

Service-learning is new for everyone. Teaching staff may be relying on new modes of
contact with students for the first time. There will be new forms of assessments as faculty



members develop new criteria for evaluating student’s demonstrated learning in regard to their
service learning experiences. Teaching staff will be working in perhaps new situations with
agency, university, or school staff that will require different inputs of time and thought.

Students will be asked to monitor their own work; to fulfill the time in schools or
agencies or as mentors as required by their service learning placement—there is no way to take
attendance in the old way. Students will be asked to put in considerable time outside the
classroom and use those experiences as the basis for assignments and the application of
academic knowledge to real life situations. The fact that participating in service learning
activities earns academic credit means that you will be expected to do the equivalent of 30 full
days of service. The trade-off is that in exchange for this effort, you get to make a difference;
to do tasks that are important to other people or other students; and to see how academic
knowledge can blend with, help explain or be contested by real life.

Agency staff and university personnel are joining in this effort because they think it is
important, they want you students to appreciate and know about their work, and they can use
the help. While students do make considerable contributions to the places where they do their
service, it is also at a cost to staff and teachers in local schools, offices, and/or agencies as it
takes time, coordination and supervision.

Everyone engaged in service-learning is asked to give a bit more than usual. In return,
everyone gets something back. Students are helping others; being productive, being asked to do
unusual assignments and do them well. Teaching staff get to break out of the usual classroom
format, and create flexible delivery patterns in pointing out the relevance of theories and
concepts as they appear useful in assisting students to understand and appreciate the
experiences they are having. Agencies are taking on connections with universities as an added
element of their activities; and different offices of Tokyo-based international organizations are
making direct connections with students that didn’t exist before.

So service-learning is an approach to learning in which all participants learn, and all
become partners in the undertaking. It is not easy, but it is challenging and even fun. It’s about
making a difference and learning about learning that will prove useful for a lifetime.
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The Concept and Essence of Service Learning:
Why Education in Service at Universities Now?

(Summary)
Takashi Nishio

Service learning is a new way of education linking classroom knowledge and social
practice. At ICU, it is a formal educational program in which students are engaged in service
activities in a community or in a NGO, both in Japan and abroad, for more than 30 days
without any payment, applying or testing the knowledge they have learned, and learning more
from their service experience through sharing and reflection.

John Dewy pointed out that social ideas and philosophies have often developed on the
basis of human pathology. Service learning, in its turn, has developed through a struggle with
new types of social problems. These have been north-south problems in the global age,
poverty in developing countries, and weakening community and human ties in Japanese urban
areas. In that sense, the practice of service learning is a necessary development in the
university education and pedagogy of our times.

Service learning includes at least three important factors: service, learning, and
reflection. First, service can be defined as doing something for others without thought of one’s
own personal gain. The important thing is to understand, through actual service activities, the
mutual, reciprocal relationship between those who give and those who receive. Second,
learning is not only about how to provide service, but it also involves all sorts of other
knowledge, arts, and skills. Students are expected to have their own focus of learning, such as
sustainability, development and/or teamwork. In the case of the International S-L Model
Program held at Dumaguete, the Philippines, in 2006, we had a common theme of
multicultural symbiosis, or living together, as a point of comparison and analysis. Third,
reflection is another indispensable, important factor in service learning. The experience itself
is a combination of things, both pleasant and unpleasant, and at times, certain failures are
unavoidable. However, no matter what the experience is, through reflection, students are
provided with the opportunity to grow in new ways through bringing together study and
practice.

It is not easy to answer the question, what is the essence of service learning, clearly
and directly, but according to the S-L student reviews, the following points are unique to this
program. First, service learning is related to “doing,” not just thinking or criticizing. ICU’s
recent motto, “Doing Liberal Arts,” respects not only the brain and mental activities, but also
physical activities which make a difference in the real world. Second, defamiliarization
through intercultural encounter is what S-L students can expect. While exposure to a new
cultural setting is common with this program, the students will also see their familiar values,



cultures or customs from different angles, and stop taking them for granted. Third, the
students quite often encounter the taste of community, which will be a precious experience for
their future growth as “global citizens.” Fourth, unlearning is paradoxically an essential effect
of service learning, too. Since paradigm shifts are going on in various academic fields,
unlearning is a necessary component of effective education and research for both students and
faculty.

Lastly, some of the useful S-L learnings can be found in the Volunteers’ Creed as well
as in past experiences. These learnings include avoiding risks (but, at the same time, being a
risk-taking doer), knowing one’s limitations (while still doing one’s best), and not judging (but
still thinking critically), etc. Learning how to strike a balance in an actual situation is another
very important learning.



Establishing Credibility Under Globalization:
Role of Liberal Arts Education and Service-Learning

Kano Yamamoto

Globalization is a phenomenon where all kinds of resources, goods and services,
information, as well as expectations go across national borders instantaneously and impacts the
decision making process of people, businesses, governments and international communities.
Globalization today can be understood by two streams of globalization taking place at the same
time by interacting with each other: market value globalization and human value globalization.
Both of the phenomena became evident in the recent couple of decades as a result of the
liberalization of most resources, information flows, technological innovation as well as the end
of the Cold War. Market value globalization typically promotes economic efficiency and
growth while human value globalization promotes human rights, human justice and equity;
they often conflict with each other and bring problems of excessive volatility, mal-distribution,
identity crisis, dominance of certain values such as consumerism, secularism, and
fundamentalism. While globalization is believed to bring a lot of positive things and its trend is
considered irreversible, overcoming the problems of globalization is the key to bring peace,
security and conviviality in this uncertain and volatile world.

This paper tries to provide a theoretical framework to analyze globalization and to
establish credibility under globalization needed to establish peace, security and conviviality or
kyosei in the 21st Century. Chapter | outlines the background and nature of globalization which
gives critical influence to the decision making process of the world communities at all levels.
General merits and demerits/problems of two types of globalization, market value and human
value, and their interacting relationship will be discussed. Chapter Il discusses about common
problems of globalization preventing peace, security or kyosei. We will further discuss key
elements to establish credibility and trust under globalization. Establishing credibility by
individuals, NPOs and governments & international organizations as well as private sector
enterprises will be discussed. Then in Chapter I, we consider the role of education, in
particular higher education, in establishing credibility under globalization. Here the role of
liberal arts education and Service-Learning (learning from experience) will be highlighted. In
the era of globalization, respecting identity of others will be of utmost importance in building
peace. In Conclusion, we will discuss how this theoretical framework of building trust and
credibility will contribute to making peace, security and kyosei in this world of globalization
and diversity by introducing the recent value concept of the Universal Declaration of Cultural
Diversity.



I. Analytical Framework for Globalization

1. Two Streams of Globalization

Figure 1 summarizes the conceptual framework of establishing credibility under
globalization, i.e., a causal relationship of how I look at the issues of globalization. Therefore,
please refer to this figure while | proceed with the following explanations.

(Figure 1) Conceptualization
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In order to provide a useful analytical framework of recent globalization, it would be
meaningful to grasp globalization in two main streams: market value globalization and human
value globalization. The market value globalization is what is widely regarded as globalization,
such as economic and financial globalization of all kinds of transactions which are determined
through market transactions. The market value globalization accelerated in the 1970s when the
trend of liberalization or deregulation became evident in many parts of the world.
Liberalization and deregulation of economic transactions encouraged all transactions to take
place in markets crossing national boundaries, i.e., international markets. Only competitive
economic goods or services can succeed in the world markets. The market value globalization
became possible by technological innovation in such cases as financial market transactions
immediately taking place in many parts of the world. The end of the Cold War also encouraged
market value globalization because the segregated and controlled economy had come to follow
the market mechanism of the rest of the world.



The second type of globalization is, what | call, human value globalization. It is the
globalization of a way of thinking or behavior of people throughout the world. This also
became evident by reflecting liberalization, technological innovations such as the spread of the
inter-net, mobile phones, and other information technologies. Liberalization of people’s lives
and mobility together with the end of the Cold War all contributed in promoting this trend. The
United Nations and international communities, civil societies and media have promoted to
establish certain human value norms to protect human rights, human security, environment,
sustainable development, gender equity, poverty alleviation, etc. In particular, the campaigns
initiated by the UN system through various summits, conferences and researches have been
instrumental in norm setting in human values. At the same time, values such as consumerism
and fundamentalism are quickly transmitted across national boarders. This trend of human
value globalization has become important elements in policy formulation processes in many
parts of the world.

2. Relationship between Market Value and Human Value Globalization

Globalization of market value promotes economic growth and efficiency. Market value
globalization has been promoted by global enterprises, the American way of business
management and mainline economic-business theories. Such a trend of market value
globalization has been considered as irreversible and most of the economic policies and
business models are assuming that the growth and efficiency is the most important driving
force to solve the economic problems of the world. However, it often brings market failures,
overshooting, mal-distribution, inequity of economic wealth etc. as mentioned below.

On the other hand, human value globalization is the globalization of values of people in
the world. It promotes human security and equal opportunity such as protecting human rights,
environment, poverty alleviation and gender equity. However, it often spreads materialism,
consumerism and fundamentalism.

What market value globalization brings, growth and efficiency, often contradicts with
what human value globalization brings, human security and equality. Tension exists between
market value globalization and human value globalization. For example, pursuing economic
growth and efficiency will result in an increase in income and other disparities, which are
likely to increase the tension among societies.

3. Risks and Problems of Globalization
Both market value globalization and human value globalization bring major problems.

First, they bring volatility in many ways. Under globalization, very simplified values or
behavior patterns form a standard, and they spread quickly to the world crossing national and
cultural borders. Quickly changing information affects the expectation of people and people



will react according to the simplified values and behavior patterns. As a result, the reaction of
the market often tends to be excessive or volatile. In other words, standardized values
formulate expectations and a change in information affects expectations excessively, which
will result in an overshooting or volatility. The volatility will hamper, in many cases, the peace
and security of people because it often brings unexpected changes in the fundamental
conditions of life.

The bubble formation and the burst of financial market can be a good example of the
volatility of market value globalization. For example, at the time of the Asian Crisis in 1997,
financial liberalization and a good growth performance of the Asian economy had stimulated
market expectation to form a bubble economy beyond the fundamentals. When the bubble was
burst, financial and exchange market collapsed and the economy of many Asian countries
collapsed for certain period of time. Such a development can be regarded as phenomena
brought by volatility of market value globalization. Market failures, speculative attacks,
mal-distribution, inequity of wealth and opportunities are likely to be accelerated under market
value globalization.

Second, both market and human value globalization would bring identity crises. Since
globalization is defined as a phenomena where common economic or human values spread
beyond national and cultural borders, the traditional values, culture, way of life and economic
system are forced to be changed rather rapidly; such a change could bring a sense of identity
crisis to the community in question. Japan had to face an identity crisis when the wave of
market globalization forced traditional Japanese ways of business, employment and lifestyle to
adjust to the global mechanism of free market economy; the whole process of adjustment took
much longer time to cope with the shock. Also, the wave of western consumerism or lifestyle
can create some kind of crisis to the traditional way of life, for example in Muslim and Hindu
societies. Such an identity crisis might be regarded as in opposition to peace and security.

Today, with globalization, many people in the world feel uncertain and at risk. Loss of
trust and credibility would be the critical problems of globalization.

1. Establishing Credibility under Globalization

Although we understand that there are many positive aspects of globalization, people
still feel uncertain and at risk because they cannot feel for sure about the overall outcome of
globalization. In order to reduce the problems and risks of globalization one needs to establish
a sense of trust or credibility among individuals, enterprises and various organizations. In other
words, establishing interrelated value norms of trust, credibility, ethics, justice etc. among
people in the global community is getting crucially important. In a closed traditional society,
such a value system is normally established according to their tradition. In order to establish
credibility in a global community, we need to extract universal value that can be applied to the



world community.

Then, how can we establish credibility under globalization? My answer is BACK TO
BASICS, which are universal in all societies to establish trust and credibility. The BASICS
should include such factors as keeping promises, having sense of justice, being-conscious of
human security, avoiding discrimination, environmental protection, respect for human rights
and human security, spirit of serving in the community, sense of social responsibility, as well
as cost consciousness and market orientation. If such basic values are clearly maintained, it
should contribute to stabilizing volatile fluctuations of expectations, and thus to increasing the
credibility of the people or group in question.

Having those basics in mind, what are the additional conditions needed to establish
credibility under globalization? The following are among the most important factors:

1. It is important to accept globalization as a trend of world history. Although there are
many problems in globalization, we need to recognize it as a historical trend as it was
so in the case of the Industrial Revolution.

2. It is important to establish identity so that one can respect others to make peace, and
security. Establishing a clear mission and accountability is a must in the era of
globalization.

3. Itis important to explain by using simple and universal principles. Easy to understand
explanations or arguments based upon universally accepted principles is a key to
establish credibility.

4.1t is crucially important to respond quickly. Timeliness is a must to influence
expectations of the markets and people.

5. It is important to be sensitive in both human and market values. Trust and credibility
will be established when one has succeeded in getting support of both markets and
people. Failure to do so will result in a loss of trust in a short period of time.

6. It is important to be able to grasp and judge things in a holistic perspective. In
establishing credibility under globalization, holistic knowledge will be more
important than technical or specialized knowledge.

Let us consider the important factors in establishing credibility by individuals, nonprofit
sectors, including governmental and international organizations, and, profit-making
corporations:

1. Basics for Individuals to Establish Credibility



The very basic source of trust rests in person to person relationships as typically
observed in mother to baby relationships where a mother loves her child while the baby trusts
her without any hesitation. In this mother-child relationship there is a fundamental love or
respect for human dignity between the two. To establish trust among individuals, the person
needs to be loved and respected as a whole person by others. In a modern world, information
about individuals tends to be fragmented, which hampers the ability to build trust by knowing
the personality of individuals in question. For example, internet communications can
communicate detailed information on certain aspects, but it is not easy to establish personal
trust without actually personally knowing each other. Once you meet and understand each
other better, the internet communications will become powerful means to develop further
actions with confidence.

Then, what are the BASICS for individuals to establish credibility? They should include
characteristics such as follows:

1) Is he/she honest?

2) Does he/she keep his/her promise?

3) Does he/she have sense of justice?

4) Does he/she have a warm heart?

5) Does he/she have sense of self-and social identity?

6) Does he/she have sense of social responsibility?

7) Is he/she conscious of human security and environment?
8) Is he/she committed to community?

9) Is he/she competitive?

2. Basics for Non-profit Sector to Establish Credibility

The non-profit sector here includes wide ranges of NPOs, educational institutions,
government organizations and international organizations. The common nature of the
non-profit sector today is that they are working for some public purpose, which may not be
achieved by profit-making organizations. Since they are existing for some public purpose, they
have to have a clear mission to justify their existence. Since they have to depend upon outside
financial resources such as donations, tuitions or tax resources nationally or internationally,
they have to show accountability to establish credibility. In order to show accountability, it is
essential to ensure that the resources (financial or human services) entrusted to the organization
are used for the purpose intended. To do so, the organization is expected to make its operation
transparent, by meeting disclosure requirements etc. Any disclosure or announcement needs to
be done by an easy to understand way in a timely fashion so that organizational accountability



is appreciated by both markets and people.

(Figure 2) Establishing Credibility under Globalization
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Figure 2 shows the concept of establishing credibility by a policy maker. Let us assume
how a central bank (such as the Bank of Japan) can establish credibility under globalization.
The lower part of the triangle shows a necessary condition for a central bank to secure
accountability, necessary condition to achieve credibility. The market values represent that any
policy a central bank carries out needs to be supported by the global market, which is
characterized by principles of free trade and market efficiency; any move not supported by
market expectation will end up with volatility or uncertainties. The human values represent
that any policy a central bank carries out needs to be supported by the people or grass root
level perceptions; any move disrupting human equity or grass root support will not succeed in
forming accountability, because a central bank is for the well being of the people. The items
under transparency represent what central banks need to show publicity in their policy
implementation. They include clear mission goals such as achieving price stability, economic
growth as well as financial system security; to disclose information in a timely fashion; to take
policy actions by explaining in easy to understand languages. All of them will help in proving
accountability. The accumulation of attaining policy objectives through accountability will
help establishing credibility of the policy maker, in this case, a central bank. In the past, some
leaders of central banks were proud of saying that a central bank acts but never explains; this is
certainly not the case in any central bank under globalization. Only after credibility is firmly
established, policy actions taken by a central bank will have effective impacts on the market
and the economy. Of course, a central bank in this example can be replaced by any major



policy makers intended to give similar impacts under globalization.

Then, what are the BASICS for the nonprofit sector to establish credibility? Following
are some major ones:

1) Is the organization trusted?

2) Is the mission (statement) clearly defined?

3) Is the priority clearly set in relation to the mission?

4) Is the organization conscious of both market and human values?

5) Is the organization conscious of accountability and transparency of operations?
6) Is the organization cost conscious and efficiently managed?

7) Are the resources entrusted used for the purpose intended?

3. Basics for Corporations to Establish Credibility

How to make profit has been the major indicator of evaluation for the profit
organization, the corporations. Corporations with a large profit normally get market credibility.
Economics and business management theories have long assumed that profit maximization is
the key elements of business behavior and has neglected the analysis of business ethics or trust.
However, in recent years, such factors as ethics, justice, trust, corporate social responsibility
became recognized as important elements in economics and business theories and in actual
corporate management.

John O. Whitney mentions in The Economics of Trust, that “equating trust —a moral,
ethical concept—with profit and loss” sounds crass. “But virtue and profits are not mutually
exclusive.” He stresses how important it is to keep trust in realizing corporate profits. He says
that trust is easier to achieve when the enterprise’s sense of purpose is both understood and
shared by the organization and its people. “Not all need to be in lock step. Nor does the
individual need to be submerged in “group think”. There is plenty of room for diversity and
individual initiative in pursuit of the purpose. But if the sense of purpose is either not
understood or if irreconcilable and differences about the end (not the means) exist, a trusting
environment is difficult to achieve.”

For example, if an automobile company fails to recall a car because of some deficiency,
it will end up with a loss of trust by both the markets and consumers. We can point out
numerous examples of such cases in food production companies, construction companies,
banking and financial firms, service industries, etc. Corporate social responsibility has been
recognized as an important element in keeping long-term image and profit of large companies.
The concept of the global compact has been established to support the idea of the Millennium
Summit Goals (MDGs) promoted by the Secretary General of the United Nations. Human



values promoted by the United Nations have become an important element for global
enterprises to carry out their businesses. These examples can be interpreted factors considered
to be important in establishing credibility in nonprofit sectors has also become important in
profit making corporations.

Then, what are the BASICS for corporations (profit making companies) to establish
credibility? Following are some of the key elements:

1) Is the company making profit?

2) Does the company have a sense of mission or a sense of corporate social
responsibility?

3) Is the company serving for stakeholders, not just stockholders?
4) Is the company conscious of human values, not just market values?
5) Does the company have a culture of business ethics?

6) Does the company support the idea of “Global Compact”?

I11. Role of Higher Education in Globalization

Education, especially higher education can play a major role in establishing credibility
under globalization. All the factors mentioned as BASICS should have been included in
education both in schools and families. However, it is crucially important for college and
university students to realize and understand by themselves through actual experience and
reflection of their actions. A liberal arts education is particularly powerful when it is combined
with Service-Learning because liberal arts education is characterized by a whole person
education with an interdisciplinary and human emphasis. Liberal arts education emphasizes
interdisciplinary curriculum, international perspective, person to person education and learning
opportunity by serving in the community. Service-Learning is a powerful means of establishing
credibility and leadership, because students can learn the reality of the world, are motivated to
solve problems, learn how to serve others, strengthen their sense of social responsibility,
understand the nature of globalization and become more trusted and self-confident. We need to
educate students in globalization with value diversity, in order to make changes in building
peace and security.

1. Basic Capacity to Establish Credibility and Leadership in Globalization

Considering the analytical framework given under I. and Il. above, what are the
fundamental abilities needed to establish credibility under globalization? What are the factors
educational institutions need to consider in educating students in today’s international setting?



The basic capacity to establish credibility and leadership in globalization can be
recognized as follows:

1) One must realize the nature of globalization. Since the two streams of globalization
are a world trend we must realize and appropriately evaluate the two streams of
market and value globalization.

2) One must respect human dignity and others’ identity. In the perspective of
globalization, one must respect others’ opinions and accept diversity.

3) One must be able to communicate based upon universally acceptable principles or
logic in a very simple way. In the era of globalization, any action needs to be
understood by people in the world. Therefore, transparency and accountability must
be maintained to get the support of the people and markets.

4) One needs to act quickly and in a timely fashion. Under globalization, the world
reacts quickly to changes in information and environment. Quick policy responses to
changes are essential to establishing credibility.

5) One must be sensitive to human values and diversity. Simple and universal values,
such as respect for human dignity, love, honesty, and equity are key for establishing
trust and credibility.

6) One must be sensitive to market values as well. The market efficiency and equity are
the criteria for establishing credibility.

7) One must be able to establish a holistic view and judgment. In the highly specialized
world, knowledge of a special field is required. But since globalization will bring all
kinds of changes, the ability to judge and act from a holistic viewpoint is even more
important for survival and leadership.

2. Role of Service-Learning and Liberal Arts Education

In order to meet the educational needs to establish credibility and leadership in the era
of globalization, Service-Learning and liberal arts education should play a major role in higher
education. Service-Learning is a form of experiential learning based upon students’ genuine
interest and initiative with appropriate preparation and knowledge. Through Service-Learning,
one can learn the reality of the world and learn living knowledge through a reflective learning
process (Figure 3). Service-Learning is often referred to as the “education of heart”, because
through actually involving service activities in person to person contacts, students can learn a
lot from inter-personal interaction. It is also called the process of “redeeming knowledge”
because, through actual experience, students can learn real knowledge, which can not be taught
in classrooms or by textbooks.



(Figure 3) Concept of Service Learning
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Through Service-Learning;

W Students can better understand the reality of the world.

B Students can be motivated to solve problems.

B Students can realize what they can do for the community.
B Students can learn how they can serve others.

W Students can consider the purpose of their life.

W Students can strengthen their sense of responsibility.

B Students will become more self-confident.

W Students will be more trusted and credible.

B Students can develop leadership potential with heart.

Service-Learning can be applied in any discipline or area of work. However, it is
particularly effective when it is combined with a “liberal arts education”, because liberal arts
education is characterized by a whole person education with an interdisciplinary and human
emphasis. Figure 4 shows the conceptual framework of a Service-Learning and liberal arts
education practiced at International Christian University (ICU).
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(Figure 4) Concept of Liberal Arts Education at ICU
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ICU is aiming at educating students who can serve God and people through a liberal arts
education. The major components of such liberal arts education, or whole person education,
are as follows:

B The inter-disciplinary curriculum = wide perspective.
W Academic excellence = pursue in depth learning in a discipline.

M International Interaction = student exchange programs, language and communication
programs, international students and faculty body;, etc.

W Campus life characterized by person to person or face to face interactions.
W Service Learning = serving in community.
B Christian orientation = consistent with human values.

In short, they represent a basic framework of an educational system where the concept
of Service-Learning can play a major role in nurturing people to develop a sense of justice,
human respect and leadership capacity.

3. Service-Learning Network for Promoting International Understanding

ICU has emphasized the importance of developing international service-learning
opportunities because by doing service in an international setting, it will give students the



opportunities to understand different societies, cultures and values in the world. The first credit
giving course in international service-learning started in 1996 when students were sent to
various international NGOs and organizations for at least 30 working days with certain
preparations and reflections. ICU hosted the first Service-Learning in Asia Conference in
summer of 2002 with the support of the United Board for Christian Higher Education in Asia
and International Partnership for Service-Learning, which resulted to form a student exchange
network by interested universities in Asia. Under this Service-Learning exchange program,
participating institutions sent students to counterpart institutions to place them in service
agencies and also supervise and give reflective learning opportunities.

In 2005, ICU won a government grant for 4 years to develop international
service-learning networks to do model service-learning programs in Asia and Africa. Basing
upon this project, we conducted a model service-learning program in Silliman University in the
Philippines in summer 2006. It was participated by students from ICU, Silliman and several
other partner Asian institutions as well as resource persons. In 2007, another program will be
conducted in Madurai, South India, hosted by Lady Doak College.

In 2008, ICU is planning to conduct a new type of model program in cooperation with
Washington State University (WSU) in Malawi, the southern part of Africa, where WSU has
developed agricultural development program in cooperation with USAID. A feasibility study
has already been conducted and we hope to develop a good quality service-learning program
joined by Japanese, American and African students as well as faculty members.

(Figure 5) Service-Learning Student Exchange Network
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ICU is also promoting a service-learning student exchange particularly with Nanjing
based institutions such as Nanjing University, Nanjing Normal University and the Amity
Foundation. It is based upon the initiative that overall academic partner relationship is
particularly meaningful to promote peace and reconciliation between Japan and China. A
Nanjing-Tokyo Academic Partnership meeting is being held at ICU in March 2007.

Figure 5 shows how ICU has developed international service-learning student exchange
networks in the past several years. It has created an enormous energy and impact to both
students and faculty members involved in promoting international and cross-cultural
understanding.

IV. Credibility and Trust as a Base for Peace, Security and Kyosei

In this paper, we have emphasized the importance of establishing credibility and trust in
globalization. According to Webster’s definition, “trust is the belief or confidence in the
honesty, integrity, reliability and justice of another person or goods.” Trust and credibility form
the basic condition for peace, security and kyosei.

United Nations, by its nature, have developed human value concepts as universal
values broadly applicable to all religions or cultures. Human values concept expressed in the
Universal Declaration of Human Rights or in the Convention on the Rights of Child are good
example of such universality. These concepts do have common ground for making peace and
human security. It assumes that such values of human rights and dignity should be universal
values to pursue.

If looked from a Christian perspective, peace realizes when there is a belief that the love
of God is with people and people love each other despite their differences in background. But
the concept of human values assumes that other culture and religions do also have a common
background to respect human rights and dignity. The concept of “living together in diversity”
or Kyosei is particularly important in the era of globalization when peace needs to be built
under the intense interaction of people with different cultural or value background. Any form
of “fundamentalism” tends to stick to one belief and exclude others, which is basically against
universal respect of human rights and dignity. It can take various forms such as Moslem
fundamentalism, Christian fundamentalism, Hindu fundamentalism and all others. Efforts to
establish universal human values should overcome such single-minded fundamentalism which
tends to neglect identity or human dignity beyond their own value.

One of the interesting recent developments in the concept of human values by the UN
system is that of the concept of “cultural liberty in today’s diverse world.” In particular, the
UNESCO Universal Declaration on Cultural Diversity adopted soon after the events of
September 11, 2001 in the UNESCO General Conference (31st session) is the first attempt to



incorporate recognition of cultural diversity into the concept of universal human values.
Koichiro Matsuura, Director-general of UNESCO states that, “It was an opportunity for States
to reaffirm their conviction that intercultural dialogue is the best guarantee of peace and to
reject outright the theory of the inevitable clash of cultures and civilizations.”

Avrticle 1 states; “Culture takes diverse forms across time and space. This diversity is
embodied in the uniqueness and plurality of the identities of the groups and societies making
up human kind. As a source of exchange, innovation and creativity, cultural diversity is as
necessary for human kind as biodiversity is for nature. In this sense, it is the common heritage
of humanity and should be recognized and affirmed for the benefit of present and future
generations.” Article 4 states; “The defense of cultural diversity is an ethical imperative,
inseparable from respect for human dignity. It implies a commitment to human rights and
fundamental freedoms, in particular the rights of persons belonging to minorities and those of
indigenous peoples. No one may invoke cultural diversity to infringe upon human rights
guaranteed by international law, nor to limit their scope.” Article 5 further states; “Cultural
rights are an integral part of human rights, which are universal, indivisible and interdependent.
The flourishing of creative diversity requires the full implementation of cultural rights as
defined in Article 27 of the Universal Declaration of Human Rights and in Article 13 and 15 of
the International Covenant on Economic, Social and Cultural Rights. All persons have
therefore the right to express themselves and to create and disseminate their work in their
language of choice, and particularly in their mother tongue; all persons are entitled to quality
education and training that fully respect their cultural identity; and all persons have the right to
participate in the cultural life of their choice and conduct their own cultural practices, subject
to respect for human rights and fundamental freedoms.”

As we have discussed, globalization does have a lot of positive aspects, but at the same
time, brings various risks and problems. Given the fact that globalization is a historical trend
not easily reversible, how to establish or restore credibility and trust is the key issue to be
focused. To me, Back to Basics is the key factors to establish credibility. Higher education can
play a major role in establishing credibility. In particular, a liberal arts education with the
support of international service-learning will be effective in doing so. Credibility and trust will
form the base elements to make peace, security and conviviality. In other words, we need to
educate students and people in the value globalization and diversity, to make changes in
building peace and conviviality.

This paper was prepared for presentation at ICU-WSU Conference on "Building New Pathways for
Peace", at Washington State University, April 5-6, 2007.
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Service-Learning Through Teaching Japanese

(Summary)

Yutaka Sato

In this short essay | suggest one way of performing service in the community, that is,
through teaching Japanese language to nonnative speakers of Japanese. Particularly, it was
emphasized that teaching Japanese can be seen not necessarily as an occupation, but rather as a
way of making connections with society.

In the first half of this essay | write of how difficult it was to imagine how people in
neighboring countries lived when | was a student at International Christian University about 30
years ago. China was in the last stage of its Cultural Revolution; South Korea was under its
military regime; North Korea under a mystified communist rule; and Viet Nam suffering from
war against the United States. Thanks, however, to the opportunities given, | could visit
Taiwan on a trip, study at Yonsei University, Seoul, Korea, for one year as an exchange
student, and attend an ACUCA conference as a delegate in the Philippines and get some
glimpse of how other people in Asia lived. Through these experiences, | thought | wanted to
continue my connections with people in Asia, and chose teaching Japanese as my occupation. |
believe language teachers provide a first chance for learners to get to know the target culture
and people. The contact between the teacher and students in language classes are usually
frequent and always cross-cultural. It provides the teacher as well as students the best chance
to understand differences between the teacher’s and students’ cultures and, despite such
differences, realize that those students with different backgrounds are no different from
him/her. Having taught Japanese for about twenty years, | thought it a very good way to know
people from different cultural backgrounds and get involved in service-learning courses at ICU.
I mainly helped students go to Korea and Thailand to help Japanese teachers there where there
were not many opportunities for students to encounter native Japanese speakers.

In the latter half, I have shown how the Japanese language is learned in and outside of
Japan. | particularly emphasized that in Japan the largest number of people learning Japanese
are those learning it at local agencies and communities most likely from volunteers. | have also
shown that many of those Japanese language learners in and outside of Japan are Asians. So if
you can teach Japanese as a second or foreign language, it gives the potential by which to
make connections between yourself and people from Asia who are willing to know more about
Japan.
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"Wolunteer Learning' and "'Service Learning":
The World of Community Service

(Summary)
Mutsuko Murakami

While service learning is increasingly included in school education around the world,
Japan is lately developing what the Japanese educators call "volunteer learning". The Japanese
answer to service learning, volunteer learning has spread in K-12 institutions during the past 15
years. Children and high school students are encouraged to volunteer in communities as a part of
class work, or in extracurricular activities. Starting in April of this year, all Tokyo's public high
schools—more than 200 in number— require all students to engage in community volunteer
service, a requirement that is sparking new controversies. Critics point out that volunteer work
should be voluntary. Meanwhile, a few hundred other high schools across Japan also offer
volunteering opportunities to their students, as well.

The idea of applying volunteer work to education won support in Japan as civic
volunteerism grew visibly since 1995, the year when the fatal quake shook Kobe and its
vicinity. Until then, the Japanese had believed they lacked a spirit of voluntary service or the
sense of charity Western countries have from their Christian faith. But, a total of 1.5 million
volunteers emerged from every corner of Japan to help and support the quake victims, and thus
awakened in effect the Japanese to the virtue of volunteerism and later to the educational
impact of volunteer experiences.

Meanwhile the idea of community service learning, already popular in the United States
and England, is adopted not only by volunteer learning promoters at high school levels. It has
inspired university educators in Japan, who think their students can attain important hands-on
learning through voluntary service off campus. ICU is one of the service learning program
pioneers in Japan as it started in curriculum years ago service learning courses from which
students could earn credits. Other universities interested in expanding their roles in community
engagement also pursue application of S-L in their efforts.

Today both “service learning” and “volunteer learning” in all levels would promote
such an educational pedagogy in Japan. Communities can offer a special stage for those actors
—students, faculty and service agencies— eager to start something new which, as political
theorist Hanna Arendt suggests, will lead to "miracles.”
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Community Development through Bamboo:
Service Learning Experiences at the BBI in the Philippines

Midori Honda

Prologue

Going up a steep and reckless road, I could not help feeling a little bit of a secret fear in
my heart. In the midst of almost perfect silence, all I could see was an airy bamboo house with a
bamboo gazebo hut surrounded by various kinds of bamboo. However, | gradually felt the scene
in front of me turned vivid green as time went on, and | oriented myself to the authentic beauty
of bamboo.

The place where my partner, Thursdy, and | stayed was Maayong Tubig; we were
assigned to the Buglas Bamboo Institute (BBI), which encourages people to make bamboo
products. We were immersed in the program for 15 days, from Monday to Friday. The
schedule of activities was really organized. In the first week, community integration and
immersion into the farmers’ community were the primary tasks. In the following week, we
participated in the processing and treatment center activities. The third week consisted of
observing and experiencing the production and manufacturing center.

Maayong Tubig

In the farming and fishing village of Maayong Tubig, meaning ‘good water,” most
villagers in the municipality raise crops and vegetables. The primary agricultural product is
corn for their own consumption. Most of the farmers, other than big landowners, sell corn to
markets only when the crop yields exceed their daily needs. Some of the villagers work as
fishermen as well as farmers. In the evening, they go to the sea shore to fish with a seine. It
takes them 40 or 45 minutes for a trial and there are 4 or 5 trials per day. Ship owners, often
former government workers, can get half the yields while the other half go to those who
participate in drawing nets. Quite a few young boys and girls participated to the work for their
meals.

Population in Maayong Tubig is 2,505 and among 565 households (2005). The village
is divided into two parts: Upper Maayong Tubig and Lower Maayong Tubig. Both parts are
governed by the Barangay Captain (village leader in the Philippine language), Freniano
Padriosa.

Buglas Bamboo Institute

The Buglas Bamboo Institute (BBI) is the domestic Non-Governmental Organization,



which encourages subsistence farmers and producers to generate income through the
production of bamboo materials and products in an economically and ecologically sustainable
way. “Buglas” means sugar cane in lrongo, which is one of the dialects in Central Bisaya.
Before the Spanish conquered the island of Negros, indigenous people called the island Buglas.
During Marcos’ rule in the 1980s, global prices on sugar fell due to the abolition of referential
tariffs to the US. Sugar industries in Negros experienced a huge decline and poverty resulted
for both farmers and plant owners in Negros Oriental. Therefore, a German agency conducted an
investigation in Maayong Tubig, through which they found that a lack of sustainability in
the pattern of farming and lack of technology caused the community’s aggregate economic
deterioration. They also found that Negros Oriental alone could produce between 900,000 to a
million poles of bamboo, but only one third of which had been used at that time. That is why
the predecing institute, Buglas Integral Rural Development, was established by Franz Keine
Koerk, a German scholar, in 1999. Entwicklungsdiest, where Franz Keine Koerk had
participated, came into the picture for the purpose of reaching technically expertise and the
making of networking potentials .

Structure and operation of BBI

The decision making body of BBI is its Board of Trustees, under which two Officers of
the Executive Directors administrate the entire institution. A management committee is
connected to the three actual departments to be mentioned later. There are less than 35 regular
employees of BBI itself: three for administration, one for business, one or two for production,
one for a social enterprise department, nine for program officers and eighteen for
manufacturing in the workshop.

Under the Management Committee, basically three departments compose the basic
structure of BBI: the business department, social enterprise department and farmers’
association. The business department is responsible for marketing but is not the only body
encouraging community members to be integrated into activities in the municipality. The
social enterprise department, to which | was assigned, is in charge of education for farmers and
advocacy activities. This department contributes to providing skills to farmers and producers,
to organizing farmers’ associations and educating people in order to preserve the environment.
Thus, with the cooperation of students in the business division of Silliman University, this is
the process by which the training center is organized. The objective of the establishment is to
provide proper and efficient methods of treatment for bamboo materials and bamboo products.
The Maayong Tubig Bamboo Farmers Association (MABAFAS) is a farmers’ association
mainly dealing with processing of bamboo materials.

Share the brightness with warm ties: favorable characteristics about BBI

Through the entire project, Thursdy and | found quite a few favorable points in its



operation and relationship among people committing to the BBI’s activities. However, in this
part, 1 would like to focus on three particular strengths, that is, ecologically amicability, strong
ties with the community and well-organized training activities.

Ecologically friendly products

The first favorable point of BBI lies in its ecological friendliness. The institute meets
its goal through sustainable use of bamboo and an ecological way of killing the beetles in
bamboo. The work process in BBI is like a chain and it is responsible for the whole processes
from bamboo propagating, treatment, material making to manufacturing bamboo products.

It could be said that bamboos are one of the ideal material sources, since they have an
advantage in growth. There are several types of bamboos BBI propagates: Kawayan Tinik and
Botong. Since they grow so fast, farmers can constantly cut bamboo poles and use them.

One of the most fearful enemies of bamboo is post harvest beetle called bokbok in the
Bisayan language. Bokbok enter bamboo to look for shelter and food. While tunneling, beetles
and their larvae gnaw on bamboo and cause their deterioration. In order not to affect the
beetles or to kill them, BBI uses a method called High Power Sap Displacement (HPSD),
which was brought into BBI from the Netherlands. Thursdy and | got information on bamboo
discharging and draining. In order to certify the quality of bamboo materials, BBI implemented a
chemical discharging system in which two chemicals (borax against the bokbok and boric
acid against black fungus) are mixed together in certain proportions. To kill the bokbok,
MABAFAS members soak bamboo in chemically treated water for 14 days, since its eggs
become larvae within 12 days. According to Kuya Cesar, the chemicals target bokbok and are
harmless both to humans and the environment.

Strong ties with the community

Our temporary bamboo house was only 15 minutes from the workshop by motorbike.
Over two weeks | got used to riding on motorbikes with three or four other passengers, keeping
me from feeling fear that I might fall off onto the bumpy roads. Needless to say, | almost fell
off them many times. Anyway, for reasons of its proximity, Thursdy and | had plenty of
opportunities to interact with the residents not only of Upper Maayong Tubig where we lived,
but also Lower Maayong Tubig along the highway.

Production of bamboo materials was usually conducted by farmers in Upper Maayong
Tubig, whereas bamboo furniture is produced by regular employees of BBI in Lower Maayong
Tubig. It naturally followed that the two separate parts should be tied together by people acting
like pipes, a role that fell to Kuya Cesar, my host father, and Angelo, a business manager of
BBI. Kuya Cesar was mainly in charge of producing bamboo materials with MABAFAS, and
Angelo was responsible for the bamboo crafts in the work shop. Kuya Cesar and Angelo
shared their information about both productions themselves and situations they encountered.



Trust building between farmers and the BBI staff seemed to be strived for through
ordinal conversations in daily works. Farmers drained bamboo with chemicals, and processed
the dried pieces in the same place. Male workers propagated and drained bamboo and cut them
into appropriate length for each product. Two or three female workers, though much fewer
than male in number, scraped them. Kuya Cesar took part in the work unless he had other work
in the BBI office. Kuya Cesar also spoke with farmers during coffee breaks and listened to
their requests.

Angelo, on the other hand, bonded BBI to people in Lower Maayong Tubig in a
slightly different way than Kuya Cesar did. Since Angelo was a business manager, he moved
about among the workshop, farmers’ communities and BBI office. He strengthened the
partnership with his co-workers or fellow residents, including children, in his free time as well
as while working. He actively talked with the people in the community at the sari sari store,
which was a small grocery store in the Philippines, close to the workshop. Craftsmen in the
workshop got together to talk and sing merrily after work and children aged 13 to 18 joined
them.

Through those experiences, | believe that one of the strengths BBI has is this close
partnership with the community enabling it to perform local production within a community.
Labor for producing bamboo materials are mobilized from the community and the operations
of BBI created employment in the community. This reciprocal benefit might be based on the
positive relationship both BBI staff and community members established in their daily lives.

Training Activities for Farmers

Climbing the steep roads to the destination, Thursdy and | were so exhausted that we
needed something cold. Kuya Cesar asked us to walk a bit faster, but we could not. It was a hot
day in the late morning with the sun glaring in the blue sky. On arriving at the place where
Kuya Cesar was supposed to give a small lecture, we were welcomed by three male workers.
One of them served tuba, a coconut wine in the Philippines, for Kuya Cesar. After some small
talk, we moved to the workshop where Cesar gave them a lecture.

The place where we visited was Loga Farmer’s Bamboo Association. The association
itself is really young; its proposal for association was launched in 2001, and BBI has been
assisting the association since then. Although its regular employees were supposed to be about
50, less than 35 members were active for that time. On that day, Kuya Cesar talked about the
chemical formula for bamboo treatment and drainage. Three male workers and one female
worker were listening to him earnestly, asking questions and the woman taking notes. The
lecture lasted for almost an hour.

I was a little bit surprised that BBI was mature enough to conduct training activities.
BBI tried to convey its intention through transmitting some essential information in order to
produce bamboo materials, to the similar, but quite young, bamboo associations. Of course, it



is a kind of risk-burden activity to share its original or not known techniques to the other
institutions, since its uniqueness will fade gradually and competition in the community will
make it difficult for BBI to run its business. Still, Kuya Cesar told me that he appreciated
seeing other bamboo associations operate under their own strength. In other words, only
through such activities of sharing knowledge with competent organizations are NGO workers
in East Negros island like Kuya Cesar able to help raise up the entire bamboo industry. In its
mission, BBI regards capacity building as one of its core competences. The institute supports
those groups for the purpose of developing them into self-reliant organizations that have the
capacity through cooperative effort to harvest, process and sell their bamboo .

Suggestions

All things considered, BBI is a fairly well organized institute that contributes to rural
development by producing bamboo related goods through ecologically friendly means.
However, as similar organizations face socio-economic problems, BBl might well retain some
difficulties in its operations.

International Market

“We are always welcome if we expand our market to wherever customers need our
products,” Kuya Cesar answered when | asked about the market they primarily held. BBI
struggles to find ways to sell their products. According to Kuya Cesar, it is difficult for BBI to
sell its products in the domestic market since its high prices prevent it from entering the
bamboo market. For instance, customers can purchase a table with set of four chairs for only
one thousand pesos (about ¥2,000) in Malatapay market close to Maayong Tubig, whereas it
costs us $391 dollars (about ¥5,000) to buy similar BBI products. On the other hand, BBI’s
international market was relatively confined to European countries such as the Netherlands and
Norway. This is probably because the institute initiated its mandate with the support of NGOs
in the Netherlands, Germany or Middle Eastern countries. Therefore, it could be said that BBI
could develop the operation performance in expanding market in order to contribute to further
community development, if it could conduct outreach to an international market.

When | was still in Negros Oriental, | tried to make contacts with several Japanese fair
trade associations and NGOs. Among them, Global Village suggested that BBI participate in the
International Fair Trade Association (IFAT) , which is a network for fair trade
associations. However, up to now, this is just one of the options BBI can choose.

When | talked to Kuya Cesar about fair trade, he smiled with a puzzled expression and
said, “Yes, we are in a developing country.” | felt sorry for him, because, while | admired their
hard work with bamboo crafts, | had said they were like half an artist. The purpose of fair trade
is primarily to create opportunities for producers who have been economically disadvantaged
or marginalized by the conventional trading system . Considering the standards IFAT shows,



it seems BBI does not necessarily work with fair-trade organizations, since it is able to export
its products overseas. Furthermore, in reality, fair trade companies might not have the proper
answer to respond to the problems BBI has. | had a chance to meet one of the staff of People
Tree Japan and discuss this issue. She explained that People Tree was dealing with severely
marginalized producers, and BBI went beyond the purpose of the company. She suggested, in
the case of BBI, JETRO might support its activities. It could be said that we should
reconsider the response to the producers in so-called developing countries according to the
potentials of self-development.

Human Resources

“How does BBI think of its successors? Does it have any programs for youths?” asked
Tracy, a sensible female Chinese student from Chung-chi University in the second reflection
session at Silliman University. It struck us a lot, since we only knew that BBI had some
training menus for relatively mature farmers and carpenters. In other words, up to then, it had
few relationships with its future partners, the youth in Maayong Tubig.

Although the process of bamboo production is ecologically and economically
sustainable, it is hard to state positively that human resources of BBI are totally sustainable. In
Maayong Tubig, an excessively declining population is occurring due to a drain of youth to
cities such as Dumaguete in Negros Oriental. The more young people go out of the province,
the less vitality people in Maayong Tubig have. Therefore, it could be said that people living in
rural areas might as well attract young people to stay in the places where they grow up.

In order to understand the situation of youth in Maayong Tubig, Thursdy and I tried to
contact a local youth group called Sangginuiang Kabatason (SK) in Health Center where the
Barangay Captain stayed. The mandate of SK was to make the voice of the youth reflected in
the community, and in order to do so, members of SK meet once a month. Unfortunately, we
found it impossible to meet the leader of SK, since he usually studies in Dumaguete on
weekdays. However, we luckily met Nelson Bandoles, a secretary of SK, by surprise. After
asking some questions, we finally asked whether they knew anything about BBI. According to
him, although young people in Maayong Tubig had heard of the name of BBI, they might not
have known exactly what its operations are.

Therefore, one thing we could suggest is to create chances to hold seminars about
bamboo products especially for youths in the district. Through vocational seminars for youth,
BBI could educate its future employees. Most of the mature employees at BBI could contribute
to the organization for several decades. However, it is also essential for BBI to bring up young
people for its future, since skills which its employees now have cannot be acquired in a day.
Human resources enable BBI to operate in sustainable ways.

Also, vocational training for youth might contribute to providing opportunities with
out-of-school youths in the Maayong Tubig. It does not mean that all the out-of-school youths



who were supposed to go to schools should stop school and go to work. However, if they
receive income through formal work other than household roles, the chance that they could go
back to their school would increase. For those reasons, BBI could serve in an active role for
young people by connecting with them. Presently, Training Center is being established with
the help of marketing students from Silliman University, and it might provide some knowledge
of bamboo treatment not only with mature workers, but also with younger volunteers.

Epilogue

In this paper, |1 covered ecological amicability, strong ties with the community and
well organized advocacy activities as strengths of BBI. At the same time, | believe that not
only expansion of the market but also empowerment of youth in Maayong Tubig may
contribute to the further progress of BBI. Finally, |1 would like to connect the experience in
Maayong Tubig with my area of study.

The experiences in Maayong Tubig broadened my view in many aspects. One of them
is the importance of balance between the idea of “local production for local consumption” and
international trade. Although people in Maayong Tubig were relatively less affluent than
people in cities such as Dumaguete, they live merrily, producing what they need. It is a way of
sustainable life in a peaceful rural village. On the other hand, it is also the fact that society
requires harsh international competition if people in that same area want to develop themselves
to the extent that they make enough money to live by producing high quality bamboo products.
The point is how they redress the balance between self-reliance and dependence on trade. Once
they enter into international trade, the organizations in developing countries are often said to be
suppressed by similar industrial companies in developed countries. In BBI’s case, it was
successfully involved in international trade with the support of foreign NGOs. However, in
other cases, unfair international trade threatens their daily lives which used to be successful
through self-reliance on strong ties with local people.

People in Maayong Tubig were very kind to me. | hope that the strong ties connecting
each person in the village by creating bamboo products give them more peaceful and
sustainable lives.

Questions for Discussion
1. Why and how did the BBI founders choose bamboo rather than sugar cane as a tool for rural
development for Maayong Tubig?
2. What are the pros and cons for BBI's participation in the International Fair Trade Association?

3. If you were Midori, what recommendation(s) might you make to BBI in order that they might
develop their human resources into future generations?
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